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evaluation skills of creative reading process, and the
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Research Methods: The study was supported by relational screening model. The study group
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were collected through the Scale for the Evaluation of Creative Reading Process and the
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Introduction

In contemporary society, the medium of reading has changed from written and
published form to a digital dimension. Moreover, this concept has been replaced by
the concept of literacy. The individual, with an infinite number of opportunities of
access to knowledge in this century, has also changed his/her perception of reading.
This change has transcended the reality perceived through five senses and made it a
prerequisite to raise individuals who can read everything as a book. In contemporary
societies, the main aim is to raise individuals that can think critically and creatively,
invent and discover, have a vision and pioneer for change (Balta & Demirel, 2012). This
line of thought can be gained through knowledge, and reading constitutes one of the
tools for obtaining knowledge. A creative and basic language skill, reading per se is
also a creative process. (Dunn, 1979; Turkel & Unlucomert, 2013).

Reading, which is a life-long skill (Wang, 2006), is actualized through five steps:
obtaining knowledge, comprehension, continuity, critical and creative reading (Uzun,
2009). This is also reflected in the evolution of the education system. Whereas the
behavioral approach aims at developing open reading skills, the cognitive approach
focuses on developing critical reading skills. On the other hand, the constructivist
approach addresses interaction with the knowledge and creating new knowledge, and
therefore is concentrated on the creative reading process (Yurdakal & Susar Kirmizi,
2017).

Creative reading is a high-level reading skill and the re-construction of a text
through interpreting it based on individual experiences and imagination (Sever, 2010).
Referred to as weaving of a text or enclosing it with imagination, the re-construction
of a text (Yavuz, 2010) goes beyond memorization (Ipsiroglu, 2000) and aims at
mobilizing learner creativity by building connections with the text (Catuksoken, 2007).
In another parlance, the important thing in this type of reading is to notice the invisible
in the text, which awaits to be reshaped (Moorman & Ram, 1994; Padgett, 1997).
Therefore, the text is reconstructed in mind through imagination and individuals go
beyond the content of the text (Torrance, 1970). Thereafter, comprehension,
understanding, questioning and familiarization with content and creativity skills are
activated (Kasap & Susar Kirmizi, 2017; Nardelli, 2013). It aims at high-level thinking
and comprehension skills (Hizir, 2014).

Creative reading is composed of divergent and convergent reading. Convergent
creative reading is concentrated on meeting the individual’s and writer’s thoughts on
common ground. On the other hand, divergent reading, which is the main aim of
creative reading, is aimed at producing extraordinary, unique and creative ideas by
using the writer’s ideas (Smith, 1965). Asking quite surprising and unexpected
questions is the most important assistant to this process (Yurdakal, 2018). Divergent
questions help the individual think flexibly with a broader perspective without
focusing on one truth only (Hizir, 2018) because contemporary information societies
pay importance to interact with the text through metacognitive skills and
reconstructing the text rather than learning or memorizing content (Yurdakal & Susar
Kirmizi, 2017).



Yasemin BAKI / Eurasian Journal of Educational Research 88 (2020) 199-224 | 201

It is important to create a comfortable learning-teaching environment in order to
keep curiosity alive at all times (Anselmo, 1984; Small & Arnone, 2011). Text selection
and reading it aloud constitute some of the important points of this process. The
teacher should read the selected literary text as a film artist. In this way, the learners
are enabled to benefit from the musicality of the text and enjoy the content (Yurdakal
& Susar Kirmizi, 2017 as cited in Mearns, 1958). Besides the joy of listening, the learners
should be drawn closer to the text by means of intermittent divergent questions
(Aytan, 2016). The teacher should assume the role of an usher in this process by
directing questions that enable imagination and extraordinary thoughts during
creative reading (Smith, 1974).

Creative reading enables individuals to understand the subject matter and words
correctly, comprehend literary meanings, integrate past experiences with ideas,
discover covert meanings and connections through symbols, develop new ideas and
apply these to new fields (Hizir, 2014 as cited in Witty, 1974). In this context, creative
reading acts as an effective method that improves learners’ attitudes towards reading
(Yurdakal, 2018), decreases reading anxieties, improves comprehension during the
reading process, teaches multidimensional thinking, develops imagination, and
creates a culture of reading (Yilmaz, 2009).

Focusing on creativity which is a mysterious and an extremely individual
phenomenon (John, 2004), creative reading attempts to understand the concepts
beyond the content and comprehend the unseen connections between them through
imagination reveal the secret and covert beauties of life as a self-creation process, and
reach the best (Ramsey, 1930). In this way, the individual is enabled to renew and
develop by adapting to the continuous changes in life.

Critical Reading

Referred to as reading through thinking, critical reading (Gelen, 2003) is
reconsidering a text with an impartial perspective and instinct (Devine, 1986),
questioning, analyzing, evaluating and interpreting a text in depth and detail (Sahin,
2011; Ozdemir, 2007). While questioning the text with an impartial perspective, the
individual is enabled to find his/her own truths among the available correct
information (Wheeler, 2007; Yildiz, 2008). Foremost, the texts have to be examined and
clarified and assessed by analyzing the written symbols and deep meanings in the text
without reference to its content (Criscuolo, 1975). In other words, critical reading aims
at discovering and evaluating what is beyond the text by means of objective and in-
depth thinking (Unal, 2006) in order to find not only the embedded meanings but also
meanings hidden in between the lines (Cervetti, Pardeles & Damico, 2001; Maker &
Lenier, 1996). In critical reading, readers are expected to study the sources, identify
author’s purpose, evaluate these, distinguish the truths, and form their own judgments
(Adali, 2010; Unalan, 2006).

Critical reading, which is the discovery of information and thoughts in a text, is an
active and participatory process (Kurland, 2000). This process focuses on high-level
comprehension of the text through the individual’s interpretation and evaluation skills
and drawing logical conclusions by approaching the truths as much as possible
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(Comber & Nixon, 2011; Pirozzi, 2003). Because a text is not only a construct composed
of sentences but also a metalinguistic association, the individual decides to evaluate
the content of texts at his/her own free will by using this process (Unal, 2006).

Since the author may have flaws in his knowledge and the same individuals may
have different perspectives on the same subject, this line of thinking aims at evaluating
the various dimensions in that field (Rautman, 2014). Thanks to the perspective gained
through critical reading, the individual does not make absolute judgments and realizes
that the truth is multidimensional, that it is a situation- and place-dependent, and that
there might be alternative explanations in every phenomenon and situation. In another
parlance, after going beyond the symbolic dimension of reading, s/he is mentally
liberated from the control of the text and the writer and travels into meaning
(Asilioglu, 2008). Therefore, it is necessary to actively use high-level mind activities in
the comprehension, evaluation and interpretation processes of reading (Criscuolo,
1975). In addition, the real message of a literary text is indirectly provided with the
reader (Adali, 2010) as one of the main qualities of this text is polysemy. Besides the
overt meaning of a text, there is also a deep semantic structure constructed through
metalinguistic co-occurrences. This structure is comprised of layers in itself. For this
reason, literary texts can be re-interpreted and draw on new meanings on different
levels (Aktas, 2009). What is expected of the reader is to understand and discover the
unsaid based on what is said in the text (Yurtseven Uze, 2010).

It is an indispensable prerequisite to acquire critical reading skills to access
accurate information and use this effectively in the right place in this era of limitless
information flow (Cheu-jey, 2016; Kuta, 2008) because it is necessary to have not only
good reading but also critical reading skills in order to perceive the changes brought
by life and adapt to them (McDonalds & Trautman, 2006). Furthermore, critical
reading skills- through the broad lens it provides-function as spectacles that can enable
equal participation in life despite the economic, social and cultural diversity (Comber,
Nixon, Ashmore, Loo & Cook, 2006). Therefore, critical reading skills assume
significant functions in today’s education system. Within this vein, studies confirm
that activities based on critical reading skills provide better success rates in reading
comprehension, reading attitude, and the development of critical thinking skills when
compared to other in-class activities (Bayraktar, 2012; Isik, 2010; Karabay, 2012;
Ozensoy, 2011; Unal, 2006).

Conceptual Relation Between Variables

In the literature on reading, reading is classified into three categories, such as
creative, open, and critical reading (Edwin, 1965; Morris, 1972). According to Smith
(1965), reading is divided into three categories, which are receptive, critical and
creative reading. It is essential to reveal the position and views in the text, whereas
critical reading requires a critical analysis of these views and thoughts. Having passed
these two levels successfully, the learner arrives at the creative reading level
(Yurdakal, 2018). This structure demonstrates that critical reading is the dimension
prior to creative reading. However, some researchers categorize creative reading
within critical and receptive reading (Adams, 1968; Gainsburg 1961). It is a reading



Yasemin BAKI / Eurasian Journal of Educational Research 88 (2020) 199-224 | 203

type which is generally combined with critical reading (Edwin, 1965) but encapsulates
skills higher than critical reading (Adams, 1968; Walter, 1974). In other words, critical
reading is one of the steps of creative reading and the techniques used in critical
reading are compatible with each other (Yurdakal, 2018). Reading comprehension,
critical analysis of text content and affective commitment components demonstrate the
perspective of critical reading (Morris, 1972; Nardelli & Nardelli, 1955). Moreover, the
fundamental concepts of this reading type- respect, empathy, authenticity and
divergent thinking- are reflections of the authenticity of critical thinking. Nevertheless,
critical thinking is imbued with reasoning, whereas imagination and free association
are in the forefront in creative reading. Namely, creative reading uncovers not only
the ideas in the text but also the readers’ ideas through the inclusion of imagination in
the process (Yurdakal, 2018).

Based on the definitions and classifications in the literature, it can be stated that
critical thinking is a reading type that constitutes an important step of creative reading
and is itself nested in creative reading. In the creative reading process, text and life are
combined. In addition, there is also a complex interaction in which original thinking
ways and cognitive processes are also combined. The different techniques used in this
process attract learners’ attention, increase their curiosity and enable learners to use
their imagination more. Besides activating imagination, creative thinking skills also
contribute to the development of creative thinking skills. This skill is one of the basic
skills to be included in the Turkish Language Teaching Syllabus (2017), along with
21st-century skills (Yurdakal, 2018). There is a positive two-way relation between
reading and creativity. Individuals with high creativity skills are more successful in
the reading process, and individuals with developed reading skills are more creative
(Harris & Sipay, 1990; Ritche et al., 2013). The reading material is shaped and
interpreted through the creative imagination in creative reading (Ramsey, 1930). In
this way, imagination is activated and learners develop their creativity and
imagination through techniques that can take them beyond the text (Wang, 2006).
Using their imagination and generating extraordinary ideas increase learner
motivation and improve learner attitudes towards reading lessons (Morris, 1972).
Freedom and extraordinariness constitute some of the basic features of creative
reading which contribute to learning enjoyably, developing learners” comprehension
and learning skills since reading is actualized in a flexible environment (Wang, 2006).

Despite the positive sides of creative reading, there is a limited number of studies
focusing on creative reading in Turkey. The existing studies examine the effects of
creative reading activities on developing creative reading skills (Aytan, 2014a; Turkel
& Unlucomert, 2013; Uzun, Bozkurt & Erdogan, 2011; Yurdakal, 2018), reading
comprehension (Kasap, 2019) and creative writing skills (Kasap, 2019; Susar Kirmizi
& Kasap, 2017), creativity (Hizir, 2014), attitudes towards reading (Yilmaz, 2009).
Furthermore, there also exist various studies on the measuring tools (Kasap & Susar
Kirmizi, 2017; Yurdakal & Susar Kirmizi, 2017) for creative reading and the theoretical
dimension of creative reading (Aytan, 2014b; Aytan, 2014a; Catuksoken, 2007;
Ipsiroglu, 2000; Uzun, 2009). Foreign researchers conducted various theoretical studies
on the effectiveness of creative reading activities (Andresen & Pawlak, 1976; Barrett,
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2001; Dollins, 2016; Dunn, 1979; El-Hayek, 2016; Ericsson, 2013; Moorman & Ram,
1994; Moorman & Ram, 1996; Nardelli & Nardelli, 1955; Ritchie et al., 2013; Tuzlukova,
Eltayeb & Gilhooly, 2013; Wang, 2006).

In textbooks, creative reading is not allocated sufficient space and theoretically
handled (Edwin, 1965). Therefore, learners do not engage in creative reading activities
sufficiently (Martin & Cramond, 1983). However, it is necessary to include creative
reading in school syllabi to develop learners’ reading skills more effectively (Adams,
1968). Creative reading- a method that can be applied to any age group (Moorman &
Ram, 1994)- should be allocated necessary space in textbooks (Dawson, 2005) and
included in teaching programs and syllabi (Adams, 1968; Martin & Cramond, 1983;
Wang, 2006). It can be stated that creative reading as a concept is allocated space within
themes and topic examples as of 2017. Within this scope, it can be stated that studies
to be conducted on creative reading may make positive contributions to the existing
literature. In addition, there exists no study examining the relationship between critical
and creative reading, which are two of the stages of creative reading. All the same,
creative reading is one of the most neglected reading styles in which high cognitive
processes are activated (Dunn, 1979; Gainsburg 1961; Smith, 1974). It is considered that
studying the relationship between creative and critical reading can make positive
contributions to the existing literature in order to enable more effective use of this
reading style. Due to a limited number of evaluation tools for creative reading (Kasap
& Susar Kirmizi, 2017; Yurdakal & Susar Kirmizi, 2017) this study was conducted
solely on 5th graders. It is thought that this study will have positive contributions to
the development of basic, critical and creative reading skills. Based on the literature
review, a model was created to examine the effect of critical reading skills on the
evaluation of creative reading process. Figure 1 shows the abovementioned model.

Critical_Reading

Creative_Reading

Figure 1. Research Model

Within the frame of the abovementioned research model, this study aims at
identifying the effect of 5t graders’ critical reading skills on the evaluation of creative
reading process, and the role of gender on this. The following are the hypotheses to be
tested.

H;: 5th graders’ critical reading skills predict their evaluation skills of the creative
reading process significantly.

Hp: Critical reading skills of male learners predict their evaluation skills of the
creative reading process significantly.
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Hj: Critical reading skills of female learners predict their evaluation skills of the
creative reading process significantly.

Method
Research Design

This study aimed at identifying the effect of 5th graders’ critical reading skills on
the evaluation of creative reading process, and the role of gender in this. It utilized
relational screening model. In this model, the aim is to identify the relations between
two or more variables as well as the existence and/ or degree of change (Karasar, 2011).

Study Group

The study group was formed by means of a simple random sampling method. The
participants were comprised of 265 learners who were enrolled as 5t graders in three
different primary schools in the province of Rize. 127 (47,9%) of participants were
male, whereas 138 (52,1%) were female.

Data collection

After the required permissions were taken for data collection, the study was
conducted with 5th-grade learners in three different primary schools. In order not to
have any problems, the learners were provided with the necessary information before
the study, and it took 45 minutes to apply the scales in each and every class.

Data Collection Tools

The data was collected by means of the Critical Reading Scale and Evaluation of
the Creative Reading Process. The results regarding the validity and reliability of these
scales are as follows:

Critical Reading Scale

The Critical Reading Scale, which was developed by Unal (2006), is used for
identifying levels of critical reading skills. This measurement tool was prepared in 5-
point Likert style as “always (5)”, “generally (4)”, “sometimes (3)", “rarely (2)” and
“never (1)”. An exploratory factor analysis was conducted in relation to the scale. The
scale is comprised of one dimension and 22 items, and the Cronbach Alpha reliability
coefficient was estimated at .88 for the whole scale. The reliability and validity analysis

of the Critical Reading Scale can be found below.
Reliability Analysis

In order to determine the reliability of the Critical Reading Scale, the Cronbach
Alpha internal consistency coefficient was estimated. As a result of this analysis, the
internal reliability coefficient for the abovementioned scale was estimated at .81

Confirmatory Factor Analysis: The confirmatory factor analysis was conducted to
identify whether the factor structures in the original Critical Reading Scale were
confirmed or not. Figure 2 (Path Diagram) shows the results of confirmatory factor
analysis (CFA).
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Figure 2. Path Diagram on Critical Reading Scale

The confirmatory factor analysis conducted on the Critical Reading Scale showed
that the scale is made up of a four-factor structure, which was also confirmed for this
study, and the goodness of fit was estimated at y%/sd=1.57 (p<.01), GFI=.90, CFI=.91,
IFI=91, TLI=.90; RMSEA=.04, SRMR=.05.

According to the results of the confirmatory factor analysis (CFA) of scale validity,
it can be stated that goodness of fit indices are on an acceptable level for the model
which was created with the four-factor structure of the scale (Hu & Bentler, 1999;
Joreskog & Sorbom, 1993; Kline, 2011; Sumer, 2000). These analyses demonstrated that
the factor structures in the original form of the scale were also confirmed for this study
and the scale had a sufficient level of validity.

Scale for the Evaluation of Creative Reading Process

The Scale for Evaluation of the Creative Reading Process was prepared for
participants’ self-evaluation in the creative reading process. The scale was prepared in
5-point Likert style as “always (5)”, “generally (4)”, ’sometimes (3)"’, “’rarely (2)" and
“never (1)”. The confirmatory factor analysis (CFA) of the scale shows that it is
comprised of three dimensions and 28 items. The first dimension of the scale is
divergent thinking” whilst “communication with the author and characters”
constitute the second dimension. The third dimension, on the other hand, is named
“reconstruction of the text”. Factor load values of the items in the first dimension
varied between .95 and .53; the factor load values of the second dimension was .89 and
.70; factor load values of the third dimension varied between .76 and .43. Cronbach
Alpha reliability coefficient was estimated at .86.

The scale for the Evaluation of Creative Reading Process was assessed in terms of
validity and reliability, and the relevant analyses can be found below.
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Reliability Analysis

Cronbach Alpha coefficient for internal consistency was estimated to identify the
reliability of the Scale for Evaluation of the Creative Reading Process. As a result of
this analysis, Cronbach Alpha coefficient for internal consistency was estimated at .81
for “divergent thinking’”” dimension; .86 for “communication with the author and
characters”, .81 “reconstruction of the text’’, and .88 for the whole scale.

Confirmatory Factor Analysis

Figure 2 shows the path diagram which demonstrates the results of CFA conducted
in order to identify whether the original factor structures were confirmed within the
frame of the study or not.
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Figure 3. Path Diagram-The Scale for Evaluation of Creative Reading Process

The results of confirmatory Factor Analysis (CFA) demonstrated that the
abovementioned scale is comprised of a four-factor structure and that it was also
confirmed for this study. The goodness of fit indices were estimated at y%/sd=1.85
(p<.01), GFI=.85, CFI=.90, IFI=.90, TLI=.90; RMSEA=.05, SRMR=.05. According to the
results of the confirmatory factor analysis (CFA) of scale validity, it can be stated that
goodness of fit indices are on an acceptable level for the model which was created with
the four-factor structure of the scale (Hu &Bentler, 1999; Joreskog & Sorbom, 1993;
Kline, 2011; Sumer, 2000). These analyses demonstrated that the factor structures in
the original form of the scale were also confirmed for this study and the scale had a
sufficient level of validity.

Data Analysis

For data analysis, SPSS 23 and AMOS 22.0 were utilized. Frequency, percentage,
mean values, kurtosis and skewness values were estimated for descriptive statistics
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and demographic variables. A Structural equation modeling (SEM), an increasingly
significant model in social sciences, was used for the estimation of descriptive statistics
regarding the variables and assessment of the links between variables. Prior to SEM
analysis, a two-stage method was utilized for determining whether the data support
the model (Joreskog & Sorbom, 1993; Meydan & Sesen, 2011). Primarily, the scales
were pre-examined, and inadequate and unreliably completed scales were identified.
Thereafter, the scales were numerically classified. To determine the validity and the
reliability, scale-DFAs were applied to the factor structures of scales in the first stage.
DFA results of each scale were provided in the sections in which scale-related
information is given. It was also put forward that the scales conformed to the resulting
data and that the original factor structures were also confirmed for this study.

In the second stage, significant relations between the model structures were
assessed. Prior to the start of the SEM analysis, hypotheses regarding the analysis were
controlled. The sample size required for this analysis, multivariate normality and
multi-colinearity hypotheses were tested. It is sufficient to have 100-150 sample size
recommended for the SEM (Kline, 2011).

Skewness and kurtosis values for each variable were estimated for univariate
normality, which is a prerequisite to meet the hypothesis of multivariate normality
(Kline, 2011). The coefficient of Mardia’s normalized multivariate kurtosis was
estimated for the examination of the multivariate normality hypothesis (Raykov &
Marcoulides, 2008). The complete conformity of the model to the dataset was
examined subsequent to the confirmation of the hypotheses about the dataset.
Maximum Likelihood was selected for the analysis of parameter estimation in SEM.
x%df, CFI, GFI, TLI, NFI, IFI, RMSEA and SRMR fit indexes were used for assessing the
conformity of the model following the analyses. Figure 1 shows the interpretation and
conformity of fit indexes to the model (Hu & Bentler, 1999; Klem, 2000; Kline, 2011).

Table 1
Fit Indices of Structural Equation Models

Fit Indices Perfect fit Acceptable Fit
x?/sd 0<x?/sd0<2 2<y?/sd <5
RMSEA 0 < RMSEA < .05 .05 < RMSEA < .08
SRMR 0 <SRMR< .05 .05 <SRMR<.10
IFI 0.95 < IFI< 1.00 0.90< <IFI<0.95
TLI 0.95< TLI< 1.00 0.90 < TLI<0.95
CFI 0.95<CFI<1.00 0.90<CFI<0.95
GFI 0.95< GFI< 1.00 0.90 < GFI<0.95

NFI 0.95< NFI< 1.00 0.90sNFI<0.95
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Results

The findings of the study were presented in two sections. The first section laid out
descriptive statistics, whereas the second section dealt with variables included in the
structural equation modeling and estimations regarding the relations between these
variables, exploratory rates and model compliance of the variables.

Descriptive Statistics Related to Model Variables

Table 2 shows the descriptive statistics related to the variables (DT, CW, RT, SCR)
in the research model.

Table 2

Descriptive Statistics Related to Measurement Items

DT cw RT SCR

M 4256 25.08 3816 80.65

= & ss 899 6.62 8.58 14.96
<g SK  -57 -45 -58 -71
K -20 -42 -12 54

M 4124 2434 36.92 77.97

4 ss 943 7.24 8.99 16.68
p= SK  -63 -46 -62 -51
K 01 -55 13 20

s M 4378 25.76 39.90 8311

5 ss 84l 5.94 8.05 1274
g SK -4l 28 46 73
K -8 -67 -78 45

Scale for the Evaluation of Creative Reading Process (DT: Divergent Thinking, CW: Communication with
Writer and Characters, RT: Reconstruction of Text, SCR: Scale for Critical Reading

According to Table 2, the arithmetic means of all variables in the research model
(DT, CW, RT, SCR) were between 25.76 and 83.11 which are above the median level of
relevant score interval. This demonstrated that participant averages of measured
qualities was positive. The standard deviation values demonstrated that they were
close to average numbers. For the hypothesis of univariate normality of data, it is
required that the skewness and kurtosis values of the variables should not be greater
than |3.0] and |10.0|, respectively (Kline, 2011). In the light of this information, it
was observed that the skewness values of these variables changed between -.28 and -
.71 whereas the kurtosis values showed a change between -.01 and .88. These findings
showed that univariate normality of the data was proven. To determine whether the
hypothesis of multivariate normality is proven, coefficient of Mardia’s normalized
multivariate kurtosis was estimated and this value was estimated at 4.31, 5.13, 2.82
respectively for all groups (the whole sample, male, female). To prove the hypothesis
related to this distribution, the critical value for multivariate normality was estimated
to be 15 according to the equation (p(p+2) (p: number of observed variables) proposed by
Raykov and Marcoulides (2008). According to Raykov and Marcoulides (2008), it is
necessary that the value obtained from the equation for the multivariate normality
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should be greater than the coefficient of kurtosis. It was seen that the hypothesis of
multivariate normality was proven as the value obtained from the equation (15) was
greater than the coefficients of kurtosis (4.31, 5.13, 2.82).

Findings Related to Measurement Model

Figure 2 shows the results (a, b, c) of the test on the models (whole-sample, male,
female) related to the impact of 5th-grade learners’ critical reading skills on their
attitude towards the evaluation of the creative reading process.

78
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Cnitical_Reading reative_Reading

Authour_character_contact

T4
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Figure 4a. Whole Sample
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Figure 4b. Male Students
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Figure 4c. Female Student

According to the results of the whole- sample model (y%/df=5.07; GFI=.98; CFI=.99;

AGFI=90; IFI=99, RMSEA=12; SRMR=.02), male-learner model (y%/df=3.17; GFI=.97;
CFI=.99; AGFI=87; IFI=99, RMSEA=13; SRMR=.02) and female learner model
(x/df=2.07; GFI=.98; CFI=.99; AGFI=92; IFI= 99; RMSEA=.40; SRMR=.02) it can be said
that the goodness of fit indexes were on an acceptable levels in the all-sample variable
model. As a result of the structural model test, it was observed that the factor loads
related to the latent variable of creative reading varied between .81 and .88 in the all-
sample model, .80 and .89 in male-learner model, and .82 and .87 in female-learner
model. Table 3 shows the results from the structural equation models.

Table 3

Standardized Regression Weight Results of the Effect of Creative Reading Skills on the
Evaluation of Creative Reading Process
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According to Table 3, three hypotheses tested in the frame of the models were all
statistically supported by the data and all hypotheses were supported. In the whole-
sample model, it was observed that critical reading skills positively and significantly
predicted the skills for evaluating creative reading (#=.75, p<.01) and hypothesis H;
was supported. In the male-learner model, it was seen that critical reading skills
positively and significantly predicted the skills for evaluating creative reading (f=.82,
p<.01) and hypothesis H> was supported. In the female-learner model, critical reading
skills positively and significantly predicted the skills for evaluating creative reading
(B=.65, p<.01) and hypothesis H3 was supported.

Table 4
Standardized Direct, Indirect, and Total Impact Sizes
Estimated R? Estimator Standardized Estimates
Direct Indirect Total
Evaluating .
All group Creative 57 Critical .75 75
- Reading
Reading
Evaluating 67 Critical 81 81
S Creative ' Reading : :
s -
Gender Reading
2 Evaluating Critical
£ Creative 3 Reading 65 65
& Reading

In Table 4, it was seen that critical reading skills had a direct and total high-level
impact (.75) on the skills for evaluation of creative reading in the whole-sample model,
and explained 57% of the variance of the evaluation of the creative reading process. It
was seen in the male-learner model that critical reading skills had a direct and high-
level total impact (.81) on the evaluation of the creative reading process, and that it
explained 67% of the variance of the evaluation of the creative reading process. It was
observed in the female-learner model that critical reading bear a direct and high-level
total impact (.65) on the evaluation of the creative reading process and that it explained
43% of the variance of evaluation of the creative reading process.

Discussion, Conclusion and Recommendations

The hypotheses in this study were analyzed through structural equation modeling.
Model hypotheses were generated based on the relevant literature and tested. It has
been concluded that all models are valid. All three hypotheses were supported. In the
whole-sample model, creative reading skills explained 57% of the variance of the
evaluation of the creative reading process; 43% of the same variance in the female-
learner model, whereas it explained 67% of the abovementioned variance in the male-
learner model. According to these findings, critical reading skills is a significant
predictor for the evaluation skills of the creative reading process, and there is a strong
and positive correlation between critical reading skills and evaluation skills of the
creative reading process. Upon examining the exploratory rates related to the models,
the highest exploratory rate is observed in the male-learner model. Whole sample and
female-learner models follow this model, respectively. Departing from these findings,
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it can be said creative and critical reading are correlated. This overlaps with the results
of myriad studies that point out that there is a correlation between critical and creative
reading (Adams, 1968; Edwin, 1965; Morris, 1972; Smith, 1965). Moreover, research
demonstrates that critical and creative reading are intertwined concepts, and it can be
stated that critical and creative reading activities should be implemented in
conjunction with each other in order to develop reading skills.

Considering the impact level of the results, critical reading skills have a positive
and high impact on the evaluation of the creative reading process in the whole sample
model. In gender-based models, these skills have a positive and high impact in both
models. However, in the male-learner model, this impact is higher compared to the
female-learner model. Based on these findings, it is observed that an improvement in
5th grade-learners’ critical reading skills enhances the evaluation skills of the creative
reading process. Moreover, this impact creates a higher-level interaction in male
learners. In the literature, there are no studies on the effect of critical reading on
creative reading skills and the role of gender in this effect. In addition, there exist some
studies which are more theoretical and investigate the relations between other
variables (Aytan, 2014a; Barrett, 2001; Catuksoken, 2007; Dollins, 2016; Hizir, 2014;
Kasap, 2019; Ritchie et al., 2013; Small & Arnone, 2011; Tuzlukova, Eltayeb & Gilhooly,
2013; Turkel & Unlucomert, 2013; Uzun, Bozkurt & Erdogan, 2011; Yurdakal, 2018).
Nevertheless, no studies on the role of gender were encountered. In a study by
Sadioglu and Bilgin (2008) on 5th-grade learners, levels of critical reading in female
learners demonstrate significant differences compared to male learners’ critical
reading skills. In terms of critical reading and affective variables related to critical
reading, there exist various studies which find significant differences in support of
female learners (Akyol, 2011; Guven & Cam Aktas, 2013; Ozmutlu, Gurler, Kaymak &
Demir, 2014; Sadioglu & Bilgin, 2008; Yalinkilic & Celik, 2011). Nonetheless, a study
by Ozdemir (2017) concludes that there are no significant differences in self-evaluation
of critical reading based on gender, and some other studies also support this result
(Altunsoz, 2016; Emiroglu, 2014; Gunduz, 2015; Yayli & Ulper, 2011). Reading more is
regarded as one of the important factors which may explain better critical reading
skills in female learners (Sadioglu & Bilgin, 2008). Critical reading takes place if an
individual has sufficient vocabulary to comprehend a text and intellectual competence
to evaluate the text (Guleryuz, 2004). This is also supported by studies that suggest
that comprehension skills in female learners are more developed than in male learners
(Orhan, 2007). However, this study does not overlap with various studies in the
literature considering the fact that critical reading skills in male learners have a higher
exploratory rate and impact on the evaluation skills of the creative reading process. In
this case, the effect of critical reading skills on creative reading can be investigated in
various studies. In this way, these gender-based differences can be minimized and
these skills can be employed most competently.

Another finding is that critical reading skills have a direct positive impact on the
creative reading process in all models. It can be stated that improved critical reading
skills may enhance the evaluation skills of the critical reading process in both the
whole sample and gender-based models.
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It can be asserted that these two reading styles (Yurdakal, 2018) are parallel to each
other in terms of the techniques used in research, and that creative reading includes
higher-level skills than critical reading (Walter, 1974). Within this context, it can be
predicted that improved critical reading skills will enhance both creative reading (a
high-level reading type) and basic reading skills. Research shows that improved
critical reading skills contribute to the development of reading comprehension and
attitude (Karabay, 2012; Unal, 2006) as well as critical reading skills (Isik, 2010;
Ozensoy, 2011; Senturk, 2009), and that lessons become more functional with critical
reading activities (Bayraktar, 2012; Karabay, 2012; Ozensoy, 2011). Furthermore, there
is a positive correlation between critical reading skills and academic success in Turkish
classes (Cam, 2006). In a similar vein, the development of creative reading skills bears
an impact on reading skills. In their study on primary school learners, Martin and
Cramond (1983) assert that creative reading practices make positive contributions to
student likes for reading. Creative reading activities (Uzun, Bozkurt & Erdogan, 2011;
Witty, 1974 cited in Hizir, 2014; Yurdakal, 2018) develop learning and comprehension
skills (Wang, 2006), and function as an effective method for creating a reading culture
and attitude as well as developing creative thinking skills (Ramsey, 1930; Wang, 2006).
Learners with developed reading skills broaden their horizons (Harris & Sipay, 1990;
Ritche et al., 2013), contribute to their learning through fun (Wang, 2006) and therefore
have enhanced attitudes and motivation for lessons (Morris, 1972). Based on these
conclusions, it can be asserted that critical and creative reading makes important
contributions to the development of reading skills. Although there are references to
the concept of creative reading in the Turkish Teaching Program (2018), the concept of
critical reading is not included in the same program. Assorted studies assert that it is
important to include critical reading in the syllabus (Wolf, King & Huck, 1968; Rogers
et al., 1985). Therefore, creative and critical reading should be handled as a separate
subject in Turkish lessons, and samples for both reading types should be included in
the coursebooks, and the level should be progressively adjusted according to class
level. In this way, competence (Turkish Teaching Program 2018) in creative and
linguistic interaction in the mother tongue will be improved.

Considering the findings of the study as a whole, it can be asserted that critical
reading and evaluation skills of creative reading are interrelated variables and that the
development of critical reading skills is required for the development of creative
reading skills. For this reason, an increase in the number of critical reading activities
included in the syllabus and Turkish lessons may contribute to the development of
creative reading skills. Based on the exploratory rates of 57% in the whole model, 43%
in the female-learner model, and 67% in the male-learner model, it may also be stated
that critical reading still needs explanation in some aspects in all models. This
limitation may be overcome through the inclusion of other variables in the existing
models and the unexplained parts can be investigated. In addition, due to the
limitations in measurement tools, the validity of the model applied to 5th-grade
learners can also be tested with broader studies, which include secondary school level
as well as studies on different sample levels. Besides experimental studies on variables
that affect creative and critical reading skills, qualitative studies, which increase the
effectiveness of practices and analyze the faulting aspects of the process, may also be



Yasemin BAKI / Eurasian Journal of Educational Research 88 (2020) 199-224 | 215

administered. As a result, it is considered that the use of critical and creative reading
activities in lessons may contribute to better success rates. In this way, the upcoming
generations will become more successful by means of better critical and creative
reading skills as well as higher-level linguistic development.
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Ozet

Problem Durumu: Giintimiiz teknolojilerinin sundugu smursiz bilgi akisinin yasandig:
cagimizda dogru bilgiye erismek ve bunu etkin sekilde kullanabilmek icin elestirel
okuma becerilerinin kazanilmasi vazgecilmez bir zorunluluktur (Cheu-jey, 2016; Kuta,
2008). Alan yazindaki tanimlardan ve siniflamalardan hareketle elestirel okumanin,
yaratict okumanin 6énemli bir basamag: olup yaratici okumayla i¢ ice olan bir okuma
tiirti oldugu soylenebilir. Yaraticit okuma stirecinde metinle yasamin birlestirilmesinin
yani sira orijinal dustintis sekillerinin zihinsel diistinme stirecleriyle birlestirildigi
karmasik bir etkilesim s6z konusudur. Bu siirecte kullamilan farkli teknikler
ogrencilerin ilgilerini gekmekte, meraklarimi arttirmakta ve hayal giiclerini daha ¢ok
kullanmalaria olanak tamimaktadir. Hayal giictintin aktive edilmesini saglayan
yaratici okuma siireci, yaratict diistinme becerisinin gelisimine de katki saglamaktadir.
Bu beceri Tiirkge Ogretimi Programi’nda 63rencilere kazandirilmast amaglanan temel
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becerilerden biri olmasinin yani sira 21. ytizyil yeterlilikleri icerisinde de en gorkemli
yerlerden birine sahiptir (Yurdakal, 2018).

Yaraticthgin biittin ihtisamiyla sergilendigi bu ytiizyilda olduk¢a 6n plana
¢ikmasinin yani sira yaraticilik ve okuma arasinda pozitif ve cift yonlt bir iliski de
mevcuttur. Yaraticihgy yiiksek bireyler okuma siirecinde de daha basarili olmakla
birlikte okuma becerisi gelismis bireyler de daha yaraticadir (Harris & Sipay, 1990;
Ritche vd., 2013). Yaratic1 okuma stirecinde okuma materyaline yaratict hayal giicti
araciligryla sekil verilmekte ve anlamlandirilmaktadir (Ramsey, 1930). Boylelikle diis
glicti harekete gecirilerek 6grencilerin metnin Stesine gegmesini saglanmakta ayrica
bu tekniklerle yaraticiliklari ve hayal giigleri de gelismektedir (Wang, 2006).
Ogrencilerin yaratict okuma siirecinde hayal giiclerini kullanmalari, sira dist fikirler
tiretmeleri derse yonelik tutum ve motivasyonlarint da arttirmaktadir (Morris, 1972).
Yaratic1 okumanin temel 6zelliklerinden olan 6zgiirliik ve sira disilikla okuma eylemi,
esnek bir siirecte gerceklestirildigi icin 6grencilerin eglenerek 6grenmelerine katki
saglamakta boylelikle 6grenme ve anlama becerileri de gelismektedir (Wang, 2006).

Yaratict okumanin sahip oldugu bu usttinliiklere ragmen Tiirkiye’de yaratici
okumayla ilgili calisma sayis1 oldukca sinirlidir. Bu arastirmalarda yaratict okuma
uygulamalarinin, yaratict okuma becerilerini (Aytan, 2014a; Turkel & Unliicémert,
2013; Uzun, Bozkurt & Erdogan, 2011; Yurdakal, 2018), okudugunu anlamay: (Kasap,
2019) ve yaratic1 yazma becerilerini (Kasap, 2019; Susar Kirmiz1 & Kasap, 2017),
yaraticiligi (Hizir, 2014), okumaya yonelik tutuma etkisini (Yilmaz, 2009) gelistirmeye
iliskin etkileri incelenmistir. Ayrica yaratict okumaya dair gelistirilen 6lgme
araclarinin (Kasap ve Susar Kirmizi, 2017; Yurdakal & Susar Kirmizi, 2017) yan sira
yaratic1 okumanin kuramsal boyutuna iliskin de gesitli arastirmalar mevcuttur (Aytan,
2014b; Aytan, 2014c; Catuksoken, 2007; Ipsiroglu, 2000; Uzun, 2009). Yurt disindaki
calismalarda ise kuramsal bilgi verilen ve farkli diizeylerde yaratici okuma
uygulamalarinin etkililigine dair gesitli arastirmalar mevcuttur (Andresen ve Pawlak,
1976; Barrett, 2001; Dollins, 2016; Dunn, 1979; El-Hayek, 2016; Ericsson, 2013;
Moorman ve Ram, 1994; Nardelli & Nardelli, 1955; Moorman & Ram, 1996; Ritchie vd.,
2013; Tuzlukova, Eltayeb & Gilhooly, 2013; Wang, 2006).

Yaratic1 okumaya ders kitaplarinda da yeterince yer verilmeyip daha ¢ok teorik
boyutu ele alinmakta (Edwin, 1965), 6grenciler yaratict okuma ¢alismalariyla yeterince
karsilasmamaktadir (Martin & Cramond, 1983). Oysaki okuma becerilerinin daha
etkili bir sekilde gelisebilmesi igin yaratici okumanin okul programlarma dahil
edilmesi gerekmektedir (Adams, 1968). Her yas grubunda uygulanabilecek bir yontem
olan yaratici okuma (Moorman & Ram, 1994), yaratic1 diisiinebilen 6zgiin bireyler
yetistirilmesi icin ders kitaplarinda hak ettigi yeri almali (Dawson, 2005), 6gretim
programlarina ve miifredata dahil edilmelidir (Adams, 1968; Martin & Cramond, 1983;
Wang, 2006). Yaratic1 okuma sahip oldugu bu tstiinliiklere ragmen Tiirkce Dersi
Ogretim Programlarinda yer bulamamis ancak Tiirkge Dersi Ogretim Programi’nda
(2018) Okuma Kaiiltiirti temasinda yaratict okuma konusunun islenebilecegi
belirtilmistir. Yiiksek bilissel stire¢lerin kullanimimin gergeklestirildigi bu okuma
yontemi en ¢ok ihmal edilen okuma ydntemlerden biridir (Dunn, 1979; Gainsburg
1961; Smith, 1974). Ayrica kendi icerisinde kompleks bir siirecten olusan yaratici
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okumanmn asamalardan biri olan elestirel okumanin, yaratict okumayla iliskisinin
incelendigi herhangi bir arastirmaya da erisilememistir. Her iki okuma tiirtintin de
daha yetkinlikle kullanilabilmesi icin elestirel okuma becerisiyle arasindaki iliskinin
incelenmesinin alan yazma olumlu katkilar saglayacag1 diistintilmektedir. Yaratict
okumaya iliskin 6l¢gme araclarinin sinirhi olmasi sebebiyle (Kasap & Susar Kirmizi,
2017; Yurdakal & Susar Kirmuzi, 2017) bu arastirma sadece ortaokul 5. stnuf 6grencileri
tizerinde yirutilmistir. Bu arastirmanin temelde okuma &zelde ise elestirel ve
yaratict okuma becerilerinin gelisiminde alan yazina olumlu katkilar saglayacagt
diistiniilmektedir.

Arastirmanmin Amact: Bu arastirmada ortaokul 5. sinif 6grencilerinin elestirel okuma
becerilerinin, yaratici okuma siirecini degerlendirme becerilerine etkisi ve bu etkide
cinsiyet degiskenin roliiniin tespit edilmesi amaglanmuistir.

Aragtirmanmin Yontemi: Bu arastirma, tarama modellerinden iligkisel tarama modelinde
gerceklestirilmistir. Ortaokul 5. siuf Srnekleminde gerceklestirilen arastirmanin
calisma grubu, seckisiz drnekleme yontemlerinden basit seckisiz 6rnekleme yoluyla
belirlenmis olup katilimcilar; Rize ilinde ti¢ farkli ortaokulun 5. smifinda 6grenim
goren 265 ogrenciden olusmaktadir. Calisma grubunun demografik ozellikleri
incelendiginde; 127’si (%47.9) erkek, 1381 (%52.1) kiz 6grencidir. Arastirmada
degiskenlere iliskin betimsel istatistiklerin hesaplanmasinda ve degiskenler arasindaki
iligkilerin degerlendirilmesinde yapisal esitlik modellemesi kullanilmistir. YEM
analizi oncesinde verilerin modeli destekleyip desteklemedigine iliskin
degerlendirmeleri yapmak amaciyla bu analizde yaygin olarak kullanilan iki asamali
yontem kullanilmistir.

Arastirmamin Bulgulari: Arastrma sonucunda hipotez modellerin tiimiiniin gegerli
oldugu; elestirel okuma becerisinin, yaratict okuma siirecini degerlendirme
becerisinin  %57’sini agikladig1, yaratict okuma stirecini degerlendirme becerisi
tizerinde dogrudan ve yiiksek bir etki olusturdugu tespit edilmistir. Kiz 6grencilere
iliskin modelde elestirel okuma becerisinin, yaratict okuma siirecini degerlendirme
becerisinin %43’tinii, erkek 6grencilere iliskin modelde ise %67’sini agikladig1 ve her
iki modelde de dogrudan ytiksek bir etki olusturdugu tespit edilmistir.

Arastirmamn Sonugclar: ve Oneriler: Arastirma sonucunda elestirel okuma becerisinin,
yaratici1 okuma stiirecini degerlendirme becerisinin énemli bir yordayicisi oldugu ve
elestirel okuma becerisi gelistikge yaratict okuma siirecinin degerlendirme becerisinin
de gelisecegi sdylenebilir. Bu iki degisken arasindaki iliskin erkek 6grencilerde daha
etkin bir sekilde aciga ¢ikmakla birlikte kiz 6grencilerde bu etkinin oldukga ytiksek
oldugu soylenebilir. Bu sebeple elestirel okuma becerisinin ve buna iliskin
deneyimlerin arttirilmasinin yaratici okumanin da gelisimine katki saglayacagt
soylenebilir.

Ortaokul 5. smif diizeyinde gerceklestirilen ¢alismaya iliskin modelin gegerliligi
ortaokul diizeyini kapsayan calismalarin yam sira farkli drneklem diizeyindeki
calismalarla da sinanabilir. Yaratici ve elestirel okuma becerilerini etkileyen
degiskenlere iliskin deneysel calismalarin yani sira uygulamalarin etkililigi ve aksayan
yonlerinin derinlikli olarak analiz edilmesi icin de nitel arastirmalarla sonuglar
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degerlendirilebilir. Boylelikle birbiriyle dinamik bir iliski icerisinde olan elestirel
okuma ve yaratici okuma becerisinin gelisimi ve beraberinde dil gelisimi daha tist
seviyelere tasinarak daha basarili nesiller yetismesine olumlu katkilar saglanabilir.

Anahtar Sézciikler: Yaratic1 okuma, elestirel okuma, 5. sinif, cinsiyet.



